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ABSTRACT
 This study is concerned on the notion of using Task-Based Learning for teaching English Integrated Skills to the students of the first semester of English Department, Mulawarman University. In fact, most students have minimum knowledge and ability on English skills when they attend the class for their first semester. They also have lacks knowledge on grammar and limited vocabulary. The other factors determine the students’ success in learning a language are teaching methods, teachers’ competence on language and pedagogy, school environment, facilities and media. The limited and lacks of those factors cause unsuccessful in learning a language.
A teaching innovation is necessary to be applied to the students in order that the students are able to know well about the language knowledge and theory, all at once, they can practice it although it is just in the classroom situation. The writer intends to introduce and try out the method of Task-Based Learning to the students while they are learning English. Task based learning is a different way to teach languages. It can help the student by placing her in a situation like in the real world. A situation where oral communication used is essential for doing a specific task. Task-based learning offers the student an opportunity to do exactly meaningful tasks or activities.  The primary focus of classroom activity is the task and language is the instrument which the students use to complete it.
The writer is interested to describe on how the Task-Based Learning is and what activities can be applied to teach English by using this method. This study produces some kinds of activities to teach English based on the topics which the activities on each topic is divided into three phases.  
Actually, it is the product of doing design and development research. It produces the teaching instructional model which applies Task-Based learning that can be utilized for teaching integrated skills. 

Key words:  Task-Based Learning, Phases of Learning, Integrated Skills









CHAPTER I
INTRODUCTION

1.1 BACKGROUND OF THE STUDY
In a globalization era today, languages hold a very important role to interact and communicate in order to convey information, notion, and idea. World society is enabled to interact by having a particular language which can be understood by all the communities who are involved in communication. One of the languages which is utilized worldwide is English. Therefore, English has an important role as a means of communication among nations in the world.  
Indonesia as a country world must always expose to other countries in order to develop and go forward like other developed countries in the world.  One qualification and support to be able to gain relationship and cooperation with all nations in all over the world is mastering the language which is understood by world society that is English. So, English becomes a subject at formal schools in Indonesia starting from primary until college level.  
As a matter of fact, at the primary level English has just become a local subject or a choice of the schools depending on the school policy. However, most of the primary schools declared that English is the local subject of their schools. Therefore, when English becomes the compulsory subject at the secondary schools and universities, students have basic and prior knowledge and competence of the language. This situation helps the English teachers and lecturers to teach English to the students or the learners who have had basic of English as prior knowledge.
However, in fact most students have minimum knowledge and ability on English skills. They also have lacks knowledge on grammar and limited vocabulary. Whereas, to be able to use and practice English well, all the factors mentioned previously, that is, English skills and components are supposed to be mastered by the students. In addition, it is believed that many other factors determine the students’ success in learning a language. Some of them are teaching methods, teachers’ competence on language and pedagogy, school environment, facilities and media where the students can practice language whenever and wherever they wish. The limited and lacks of those factors cause unsuccessful in learning a language.
In fact, the students just learn the English language without a must to use it in a real situation. Therefore, there is a gap between theory and practice since learning a language without practicing it means nothing. As English teachers, it is a compulsory to find an appropriate way to overcome the gap.  A teaching innovation is necessary to be applied to the students in order that the students are able to know well about the language knowledge and theory, all at once, they can practice it although it is just in the classroom situation. It is a realization that English is difficult to practice outside the classrooms or schools due to the condition where the availability and position of English as a foreign language which is learned only at school context and not for official or lingua franca.      
The writer intends to introduce and try out the method of Task-Based Learning to the students while they are learning English. Actually, the method is mostly used in a teaching context where learning a language is considered as an integrated skill (listening, speaking, reading, and writing are learned simultaneously) and it is also supported by the ability on vocabulary and grammar.  Therefore, the method of Task-Based Learning will be exposed and applied to teach English as an integrated skill.  
The idea of the Task-Based Learning is appeared as it is implemented in Oxford House College (OHC), a college in Melbourne, Australia, to teach English for students who come from the counties where English is not the native or official language and want to continue their study in Australia. They want to have and improve their competence on the language. Most of them come from some countries in Asia. After learning by using the method, the students are able to communicate in English well with native speakers and briefly, they can be accepted as the students and study at their intended colleges or universities in Australia.   
Task based learning is a different way to teach languages. It can help the student by placing her in a situation like in the real world. A situation where oral communication used is essential for doing a specific task. (Education and Culture DG, Lifelong Learning Programme, funded by European Commission, accessed on  http://www.languages.dk/archive/pools-m/manuals/final/taskuk.pdf.). So, the method can help to across the gap existed between theory and practice. While studying, students use the language they have already learned. 
In addition to the information of Task-based learning, Bowen in an article which is accessed on http://www.teachingenglish.org.uk/article/criteria-identifying-tasks-tbl. declares that  Task-based learning offers the student an opportunity to do exactly meaningful tasks or activities.  The primary focus of classroom activity is the task and language is the instrument which the students use to complete it. The task is an activity in which students use language to achieve a specific outcome. The activity reflects real life and learners focus on meaning. They are free to use any languages they want. Playing a game, solving a problem or sharing information or experiences, can all be considered as relevant and authentic tasks. 
Therefore, the writer is interested to describe and elaborate the information actually on what this method is and how to implement it in the activities in the classroom which is relevant to the materials that are supposed to be learned by the students. It should be realized that this is an innovative method of teaching a language which can help the students to learn and use the language in daily life and situation. On the other words, the students are facilitated to utilize the language they have already learned by accomplishing some tasks and activities given by their teachers. This method focuses on students’ center learning which the students should be the main focus and active during teaching and learning process.
The students involved in the experiment of the method implementation are the ones who have background knowledge of English or basic of English knowledge and have basic competence to communicate in English. Therefore, the subjects chosen for the implementation are the students at the first semester of university level, exactly the first semester students of the English Department, Faculty of Teacher Training and Education, Mulawarman University. The choice of the first semester is due to they have studied English at the secondary school, so that, they have basic of English competence.  Beside that, English Department of Mulawarman University is the department where the write is to be one of the lecturers who is teaching English there, so she has understood the students and classroom situation well. It enables the lecturer to control and manage the class in order that the students can interact and communicate each other effectively. 
Furthermore, the writer constructs instructional materials and activities to develop teaching English integrated skills subject which is proposed as one of the subjects in the curriculum of English Department fitted with KKNI (Kerangka Kualifikasi Nasional Indonesia), as in English it can be translated into “Indonesian National Qualification Framework”.  Actually, it is the product of doing design and development research. It produces the teaching instructional model which applies Task-Based learning that can be utilized for teaching integrated skills. 


1.2 PROBLEMS OF THE STUDY
In order to focus her concern in this study, the writer formulates her problems of the study as the following:
1. How is the method of Task-Based Learning?
2. What activities can be applied to teach English by using Task-Based Learning?
3. How to develop English teaching instructional model of English Integrated Skills course which applies Task-Based learning?

1.3. SCOPES AND LIMITATION OF THE STUDY
	In order to limit the discussion on the topic stated, this study only concerns on particular points. The following are the points of scopes and limitation:
1. Task-Based Learning is a method which offers the student an opportunity to do exactly meaningful tasks or activities.  The primary focus of classroom activity is the task and language is the instrument which the students use to complete it. The task is an activity in which students use language to achieve a specific outcome. The activity reflects real life and learners focus on meaning. They are free to use any languages they want. Playing a game, solving a problem or sharing information or experiences, can all be considered as relevant and authentic tasks. 
2. The students involved in the experiment of the method implementation are the ones who have background knowledge of English or basic of English knowledge and have basic competence to communicate in English. The students are the first semester of the English Department of Mulawarman University.

1.4. SIGNIFICANCE OF THE STUDY
	This study gives contribution to the teachers and lecturers who teach English to think and apply the method of Task Based Learning in teaching and learning activities in the classroom as an innovative way of teaching since this study presents the description and teaching activities on how to apply Task-Based learning for teaching English. In addition, the students get benefit by experiencing how they learn and involved in the activities by doing the tasks provided. 
	This study also provides the documents on teaching instructional model and activities which can be utilized to teach the subject of English Integrated skills. The instructional model and activities are urgently required for teaching English Integrated Skills since it is proposed as a subject for the curriculum of the English Department.








CHAPTER II
THEORETICAL FRAMEWORK

2.1 LITERATURE REVIEW
	The following is the review of some literatures which are related to the focus of the study in order to assist the writer to describe the phenomenon. They also strengthen and support the writer to answer the research problems which need the contribution of the previous concepts/theories. The literature review includes:  The concepts of Task-Based Learning, The Learning Phases, and Integrated Skills.

2.1.1 The Concept of Task- Based Learning
Task-based learning obtains attention widely from second language acquisition researchers, curriculum developers, education experts, teacher trainers, and language teachers over the past decades. As it is declared by Van den Branden (2009) that today Task-Based language teaching is being promoted in many countries all over the world as the science of language learning which is potentially useful.
Task based learning is a different way to teach languages. It can help the student by placing her in a situation like in the real world. A situation where oral communication is essential for doing a specific task is created. Task based learning has the advantage of getting the student to use her skills at her current level. It helps the students to develop language through its use. It has the advantage of getting the focus of the student toward achieving a goal where language becomes a tool, making the use of language a necessity (Education and Culture DG, Lifelong Learning Programme, funded by European Commission, accessed on http://www.languages.dk/archive/pools-m/manuals/final/taskuk.pdf.).    
In addition to the information of Task-based learning, Bowen, in an article which is accessed on http://www.teachingenglish.org.uk/article/criteria-identifying-tasks-tbl., declares that  Task-based learning offers the student an opportunity to do exactly meaningful tasks or activities.  The primary focus of classroom activity is the task and language is the instrument which the students use to complete it. The task is an activity in which students use language to achieve a specific outcome. The activity reflects real life and learners focus on meaning. They are free to use any languages they want. Playing a game, solving a problem or sharing information or experiences, can all be considered as relevant and authentic tasks. 
The reason why Task-Based learning is deserved to be applied in learning a language is because of the advantages which can be obtained and felt by the language learners. Nunan (2004) has an opinion that the language learners learn how to communicate by communicating it. Meanwhile, Willis and Willis (2007) stress that the most effective way to teach a language is by connecting the language learners with the use of real language in the classroom. Furthermore, Willis and Willis (2007) suggest that the learners should be connected to the scenario which reflects the use of a language in a real world by designing the tasks, such as having problems to be discussed, giving a game, etc. where the students need to use the language to communicate to the other students.
The advantages of Task-Based learning are as the following:
1. Task based learning is useful for moving the focus of the learning process from the teacher to the student. 
2. It gives the student a different way of understanding language as a tool instead of as a specific goal. 
3. It can bring teaching from abstract knowledge to real world application. 
4. A Task is helpful in meeting the immediate needs of the learners and provides a framework for creating classes, interesting and able to address to the students needs. (Education and Culture DG, Lifelong Learning Programme, funded by European Commission, accessed on  http://www.languages.dk/archive/pools-m/manuals/final/taskuk.pdf.).
	Then the tasks given to the students obviously must fulfill the teaching and learning activities criteria of Task-based learning. Ellis (2009) provides some criteria as the following: 1) The main focus is on meaning (students should concern on semantic and pragmatic meaning of the utterances used), 2) there should be a gap (for example is the activity which pushes the students to convey information, express an opinion or refer to particular meaning), 3 the students must expose their language competence as much as possible (linguistically and non linguistically) in order to accomplish the tasks provided, 4) there is a goal (the final result) which is defined clearly besides the use of the language.
	For more details, the structure of the framework of Task-based learning consists of pre task, task cycle and post task. On the pre task phase, students are asked to know what will be learned by introducing the students the tasks they are going to do. At this moment, the teacher is introducing a topic by using pictures, posters, and demonstrating something. On the task cycle phase, the student work to accomplish the tasks by using the target language, that is English. The activities can be undergone by working in pairs or in groups. The exercises given can be in the form of giving information activity which the information has not been known before by the other students. And then, it is increased by making a plan, report, and presentation. Finally, on the post task phase the students are given an activity to select, identify, and categorized words or phrases they are familiar with, to practice the language and phrases in the classroom, and to make a personal dictionary (Education and Culture DG, Lifelong Learning Programme, funded by European Commission, accessed on http://www.languages.dk/archive/pools-m/manuals/final/taskuk.pdf.). 
	It can be concluded that in the pre-task phase, the teacher introduces the class to the topic and the task, and then activates topic-related words and phrases. The task cycle offers learners the chance to use whatever language they already know in order to carry out the task, and then to improve the language, under teacher guidance, while planning their reports of the task. In the task stage the students complete the task in pairs and the teacher listens to the dialogues. Then the teacher helps to correct the completed tasks in oral or written form. One of the pairs performs their dialogue in front of the class and once the task has been completed the students will hear the native speaking teachers repeat the same dialogue so they can compare it with their own. The last phase in the framework, language focus, allows a closer study of some of the specific features occurring in the language used during the task cycle.
(Education and Culture DG, Lifelong Learning Programme, funded by European Commission, accessed on http://www.languages.dk/archive/pools-m/manuals/final/taskuk.pdf.).
	In applying Task-based learning activities, it is suggested to use the foreign language as much as possible, use only mother tongue when necessary for explanation of exercises. The pre-task is meant to help create a good atmosphere for learning without anxiety. The students are given words and supporting sentences to use. The pre-task must supply words, phrases, ideas to support the individual student in the main task. It should be remembered that a pre-task can use any kinds of medias, for example: audio text, a video clip, a brainstorm activity, a small exercise (cloze, cross word etc.), photos (what do you see?), webpage (what do you see?). In pre-task, the activities are anything that will promote the foreign language and set the minds of the students into a certain context and atmosphere. The main task must facilitate a process where each student can activate and use his/her own strategies. Teacher role in the main task includes monitoring the processes of the students working with the main task. It should be remembered that the importance of the last step, the consciousness raising activities which students repeat their process and their work with the main task. It must be performed in class. The process will make students realize that language is diverse and that many different structures and words give meaning and can be used for communication. The teacher must pick up and draw attention to relevant grammatical and semantic points in this last phase of the TBL-cycle (Education and Culture DG, Lifelong Learning Programme, funded by European Commission, accessed on http://www.languages.dk/archive/pools-m/manuals/final/taskuk.pdf.).
	Based on some concepts of the definitions and the advantages of Task-based learning, the writer comes to the conclusion that Task-based learning is an innovative and effective way to teach a language by placing the students in a situation where they can communicate by using the language they have already learned in accomplishing the meaningful tasks given. What they communicate is something real since there is a gap of information demanding the students to find it out.

2.1.2 The Concept of Learning Phases
	According to Scrivener (2005) and Willis & Willis (2007), most of the task-based lessons are classifies as authentic and follow the task structure which organized in Pre-task activity: an introduction to topic and task; Task cycle: Task > Planning > Report; Language Focus and Feedback A balance should be kept between fluency, which is what the task provides, and accuracy, which is provided by task feedback. It means during teaching and learning process using the three stages, students’ competence on both fluency and accuracy is necessary.
	
Previously, Willis (1996), in her book ‘A Framework for Task-Based Learning’, outlines a third model for organizing lessons. Task-based learning (TBL) is typically based on three stages. The first of these is the pre-task stage, during which the teacher introduces and defines the topic and the learners engage in activities that either help them to recall words and phrases that will be useful during the performance of the main task or to learn new words and phrases that are essential to the task. This stage is followed by what Willis calls the "task cycle". Here the learners perform the task (typically a reading or listening exercise or a problem-solving exercise) in pairs or small groups. They then prepare a report for the whole class on how they did the task and what conclusions they reached. Finally, they present their findings to the class in spoken or written form. The final stage is the language focus stage, during which specific language features from the task and highlighted and worked on. Feedback on the learners’ performance at the reporting stage may also be appropriate at this point.
	Task-based learning project funded by European Commission presents the examples of the tasks and activities for beginners and intermediate levels. The following are the examples declared by Education and Culture DG, Lifelong Learning Programme, funded by European Commission which is retrieved on  : http://www.languages.dk/archive/pools-m/manuals/final/taskuk.pdf
Beginner’s level - English for special purposes – technical English 
Tools: “What’s this device?” 
Pre-task 
Ask students to give names of tools. Write them on the blackboard. Add also standard sentences such as “this is a hammer”, “this is a spanner” etc. 
Bring a tool box and show real tools to the student. Say or make students say “This is a hammer” and so on. 
If you can, show a short instruction video, where some typical tools are used and where the language is not too difficult. Let students add new names to the tools on the blackboard. 
Prepare a memory game with selected tools (10-15). The memory game must consist of pictures and written names of tools. 
Split the class into groups of 3-4 students and let two groups play against each other in the memory game. Do not play the game with only two students in the game. This may create a lot of fear and anxiety for the individual student who cannot remember all the tools and will do the contrary of what is intended with the pre-task – namely to create a good and safe learning environment.
Follow the memory game with a “What’s this device” exercise for the whole group. This exercise should be run by the teacher. 
Let the students see one sentence at a time. They should read and understand each sentence. Let one student read a sentence out aloud, and let others help in the translation, so that this becomes a joint exercise. 
When all sentences have been exposed, the students can hopefully guess the name of the device/tool.
Main Task
The student should now be split into groups of two-three people. Each group must now produce their own “What’s this device” exercise. They have to choose a tool from the memory game. The teacher should leave help-sentences and phrases on the blackboard for students to use if they need to. The teacher monitors the process of the production in the different groups and helps only when it is really needed. The student exercise should be written down, so that it can be used as either an oral exercise or a reading exercise. When all groups have finished an exercise and are satisfied with the result, the groups must test the exercise with other groups. 
Language consciousness activities 
When the groups have tried out their exercise several times with different groups, the teacher must ask for the attention in the class room again and take over the process. The teacher must now point out a group and ask the group to repeat their exercise and show each sentence on the black board. The aim is to give full attention to the language production of this particular group, to look at the sentences, the choice of words and the grammatical structures. At this point the teacher can pick out good examples from the student production and can at the same time open up for specific grammatical points. Other groups can add suggestions and ask questions.
This is also the time and place for the teacher to draw attention to some things that have been monitored by the teacher during the group work. This activity should be repeated and at least two or three groups should be asked to present their exercise. In this way teaching grammar becomes a lively and relevant activity for the students, because they have all delivered and taken part in the examples that are used for explaining grammatical rules.
Intermediate level – working with texts 
You can easily use the method TBL for working with texts at an intermediate level. All you have to do is to be creative and to simply think of a way to turn text reading into a task for the students. Have a pair of scissors, glue, photos maybe and an open and creative mind ready. 
Pre-task 
• audio text 
• a video clip 
• a brainstorm activity 
• a small exercise ( cloze, cross word etc. ) 
• photos (what do you see?) 
• webpage ( what do you see?) 
• matching exercise with new and difficult vocabulary from the text 
The most important thing in the pre-task is to focus on the preparation of the main task. To prepare the students for learning new vocabulary, new phrases, new contexts and areas of investigation. The pre-task should always make students feel ready and comfortable before working with the main task and when working with texts, it is always important to include the main theme of the text and new vocabulary from the text in the phase of the pre-task. 
Main Task 
Non fiction, example: Split the text into different sections and give the sections numbers. The sections must be divided according to the content. You must hand the text to the students with the marked sections and numbers. You must also hand out another piece of paper with a specific format, like the one below. 
You must read the text and fill in the format. Look at the sections in the text and write down the most important information from each section in the first column. 
Write down your own experience, opinion, knowledge about the information you find in the text in the second column.
You can let the students work together or alone when they read and fill in the format. When everybody has finished with the text and the format, students should be given time to tell each other what they have chosen to write down in the format. 
The motivating element here is that it becomes a choice of the student which information to put into the format and that each student will have to make a case for his/her choice when talking about the text in class.
When students tell each other what they have chosen to put down in the format, they are also given a time to work with difficult words and phrases from the text. Here they can ask each other about meanings without being exposed to the attention of the whole class and they can ask the teacher about words and phrases that they did not understand fully in the reading process. 
The teacher can walk around in the class room and monitor the students reading and filling in the format and the teacher can listen to the students when they talk about they own work with the text. This phase leaves the teacher with a chance and opportunity to listen in and pick up good examples, but more importantly, to pick up problems and misunderstandings related to the text and the specific language. 
Language consciousness activities 
You can choose to let different students write their own result from the format on the black board. It should never be only one student alone at the black board. It must always be more than one student who delivers the examples for the consciousness raising activities. Remember that it is always motivating to see for yourself what other students have come up with – especially when you have chosen your own answers for specific reasons and put an effort into it. You must use that feeling as motivation factor in your classes. 
You can also choose to do the same activity as an oral activity, where you ask students to read what they have written down in their format. You must then yourself write down some relevant examples on the black board. 
It is important to pick up the relevant grammatical points in this phase of the TBL cycle. This is a crucial moment for documenting the necessity of extra work with specific grammatical elements for the students at this level. And you have the full attention of the students, because they have delivered the examples that you work with jointly in class for language consciousness raising activities.
	In addition, the phases of Task-based learning are also clarified by using the examples of the activities which can be read on the article retrieved on https://en.wikipedia.org/wiki/Task-based_language_learning
Pre-task
In the pre-task, the teacher will present what will be expected of the students in the task phase. Additionally, in the "weak" form of TBLL, the teacher may prime the students with key vocabulary or grammatical constructs, although this can mean that the activity is, in effect, more similar to the more traditional present-practice-produce (PPP) paradigm. In "strong" task-based learning lessons, learners are responsible for selecting the appropriate language for any given context themselves. The instructors may also present a model of the task by either doing it themselves or by presenting picture, audio, or video demonstrating the task. 
Task
During the task phase, the students perform the task, typically in small groups, although this is dependent on the type of activity. And unless the teacher plays a particular role in the task, then the teacher's role is typically limited to one of an observer or counsellor—thus the reason for it being a more student-centered methodology
Review
If learners have created tangible linguistic products, e.g. text, montage, presentation, audio or video recording, learners can review each other's work and offer constructive feedback. If a task is set to extend over longer periods of time, e.g. weeks, and includes iterative cycles of constructive activity followed by review, TBLL can be seen as analogous to Project-based learning 
Types of task
According to N. S. Prabhu (1987), there are three main categories of task; information-gap, reasoning-gap, and opinion-gap.
Information-gap activity, which involves a transfer of given information from one person to another – or from one form to another, or from one place to another – generally calling for the decoding or encoding of information from or into language. One example is pair work in which each member of the pair has a part of the total information (for example an incomplete picture) and attempts to convey it verbally to the other. Another example is completing a tabular representation with information available in a given piece of text. The activity often involves selection of relevant information as well, and learners may have to meet criteria of completeness and correctness in making the transfer.
Reasoning gap Reasoning-gap activity, which involves deriving some new information from given information through processes of inference, deduction, practical reasoning, or a perception of relationships or patterns. One example is working out a teacher’s timetable on the basis of given class timetables. Another is deciding what course of action is best (for example cheapest or quickest) for a given purpose and within given constraints. The activity necessarily involves comprehending and conveying information, as in information-gap activity, but the information to be conveyed is not identical with that initially comprehended. There is a piece of reasoning which connects the two.
Opinion gap Opinion-gap activity, which involves identifying and articulating a personal preference, feeling, or attitude in response to a given situation. One example is story completion; another is taking part in the discussion of a social issue. The activity may involve using factual information and formulating arguments to justify one’s opinion, but there is no objective procedure for demonstrating outcomes as right or wrong, and no reason to expect the same outcome from different individuals or on different occasions.[6]
 	Furthermore, the three stages of Task-based learning are presented briefly as the following: Task -based learning offers an alternative for language teachers. In a task-based lesson the teacher doesn't pre-determine what language will be studied, the lesson is based around the completion of a central task and the language studied is determined by what happens as the students complete it. The lesson follows certain stages.
Pre-task
The teacher introduces the topic and gives the students clear instructions on what they will have to do at the task stage and might help the students to recall some language that may be useful for the task. The pre-task stage can also often include playing a recording of people doing the task. This gives the students a clear model of what will be expected of them. The students can take notes and spend time preparing for the task.
Task
The students complete a task in pairs or groups using the language resources that they have as the teacher monitors and offers encouragement.
Planning
Students prepare a short oral or written report to tell the class what happened during their task. They then practise what they are going to say in their groups. Meanwhile the teacher is available for the students to ask for advice to clear up any language questions they may have.
Report 
Students then report back to the class orally or read the written report. The teacher chooses the order of when students will present their reports and may give the students some quick feedback on the content. At this stage the teacher may also play a recording of others doing the same task for the students to compare. 

Analysis
The teacher then highlights relevant parts from the text of the recording for the students to analyse. They may ask students to notice interesting features within this text. The teacher can also highlight the language that the students used during the report phase for analysis.
Practice
Finally, the teacher selects language areas to practise based upon the needs of the students and what emerged from the task and report phases. The students then do practice activities to increase their confidence and make a note of useful language.https://www.teachingenglish.org.uk/article/a-task-based-approach
	In conclusion, the learning phases of Task-based learning are divided into three phases, that is, pre-task. main-task, and post-task. In pre-task stage, teacher introduces the topic, gives clear instruction of the activities, and recall students’ memory on particular language points. In main-task stage, students accomplish the tasks in groups or in pairs. And in post-task stage, students make reports in spoken or written form, conclusion, and feedback.
2.1.3 The Integrated Skills
	The integrated skills in this study refers to the name of the course in English Department of Mulawarman University, which is proposed for the latest curriculum, that is, Indonesian National Qualification Framework (KKNI which stands for Kerangka Kualifikasi Nasional Indonesia). Actually, this curriculum has already been designed but has not applied yet. This curriculum is prepared to be applied for the academic year 2016/2017. Therefore, the preparation in the forms of teaching instructional model is urgently required. 
The course description of Integrated Skills (English Intensive Course) at the English Department of Mulawarman University for the first semester students is This course is designed to provide students with receptive and productive skills at using English in communication at pre-intermediate level. The emphasis is on the correct use of basic English structure, vocabulary, pronunciation, stress and intonation patterns in oral communication through intensive classroom practice, such as dialogues and role playing, as well as pair, group, and class activities. The topics of this course include: basic skills of English: listening, speaking, reading, writing, grammar, vocabulary, pronunciation.
This course is compulsory and offered in Semester 1. On completing this course, the students will be able to:
1. Pronounce English vocabulary with good stress and intonation
2. Understand simple grammatical patterns
3. Develop basic skills of English
CHAPTER III
METHODOLOGY

3.1 RESEARCH DESIGN
This study applies both descriptive qualitative research design and development research in presenting the phenomenon. Ary, Jacobs, and Razavieh (2002: 425) state that the qualitative inquirer deals with data that are in the form of words, rather than numbers and statistics. The data collected are the subjects’ experiences and perspectives; the qualitative researcher attempts to arrive at a rich description of the people, objects, events, places, conversation, and so on. Similarly, Bogdan and Biklen (2003) declare that qualitative studies are not impressionistic essays made after a quick visit to a setting or after some conversation with a few subjects. The researcher spends a considerable time in the empirical world laboriously collecting and reviewing piles of data. The researcher’s primary goal is to add to knowledge, not to pass judgment on a setting.
Since the focus of the study is on developing materials and lesson plans of English Integrated skills using Task-based learning, the Task-based learning is described fully in terms of How the method of Task-Based Learning is,  what activities can be applied to teach English by using Task-Based Learning, and how to develop English teaching instructional model of English Integrated Skills course which applies Task-Based learning.. Such kind of study is classified as qualitative research since it deals with data that are in the form of words, rather than numbers and statistics. After the data are collected, they are described in order to provide information and knowledge.
Moreover, design and development research seeks to create knowledge grounded in data systematically derived from practice. As Rechey & Klein (2007) define design and development research as the systematic study of design, development and evaluation processes with the aim of establishing an empirical basis for the creation of instructional and non-instructional products and tools and new or enhanced models that govern their development. 
Actually, design and development research develops on both instructional design and instructional development. Briggs (1977) defines instructional design as the entire process of analysis of learning need and goals and the development of a delivery system to meet the needs; include development of instructional materials and activities; and try out and revision of all instruction and learner assessment activities. In contrast, Smaldino, Russell, Heinich, and Molenda (2005) define instructional development as the process of analyzing needs, determining what content must be mastered, establishing educational goals, designing materials to reach the objectives, and trying out and revising the program in term of learner achievement.
The method employed in this design and development research is model research by emphasizing on model validation. This method employs experimental and expert review, meaning that the teaching instructional model of integrated skills has to validate whether the planning of instructional materials appropriate with the Task based learning. The writer needs to experience by having experiment on utilizing the teaching instructional model she produces and to have validation from the expert. 
Briefly, this research produces a new design of teaching instructional model of integrated skills subject which applies Task-based learning procedures. While producing the instructional model, the writer delegates the process of analysis, planning, production, and/or evaluation. The writer also employs descriptive design in describing the phenomenon.

3.2 SUBJECT OF THE RESEARCH
The subject of the study is the first semester students of the English Department of Mulawarman University in academic year 2016/1017. Since there will be four classes of the first semester, the writer chooses two classes, that is, class A and class B. Class A consists of 30 students and class B consists of 30 students.  The consideration on choosing both classes is they are regular classes which has the same level and attending morning class.. 


3.3  DATA AND SOURCE OF THE DATA
The data which suppose to be collected are divided into two kinds. The first kinds are the data related to instructional activities including: course description and objectives, topics, teaching materials, and teaching-learning activities. The other kinds are the data related to Task-based learning activities including: all the students’ tasks and performances. 

3.4  INSTRUMENT OF THE STUDY
The instrument of the study is the writer as the one who analyzes and makes description of the findings. Besides, the writer also constructs the model of teaching integrated skills instruction based on the data collected.

3.5 DATA ANALYSIS TECHNIQUES
In analyzing the data the researcher follows Miles and Huberman theory in analyzing qualitative data. Miles and Huberman (1994:10) proposed a flow model. The basic principles of the model are that analysis is conducted from the data collection, reduction, data display, and conclusion drawing/verification. Actually, the data collected are in the forms of students’ tasks and performances applied. The writer who is the instrument of the study analyzes and classifies the data on how the Task-based learning is, what activities can be applied to teach English by using Task-based learning, and how to develop English teaching instructional model of English Integrated Skills course which applies Task-Based learning.  Finally, she makes conclusion to answer the research problems stated at the beginning of the study.
Furthermore, the writer constructs the teaching instructional model based on the collection of the data. The process begins by analyzing, planning, producing, and or evaluating. In analyzing process, the writer analyzes the topics or the teaching materials which are appropriate to be employed with kinds of activities of Task-based learning Then, the writer plans about the whole process of teaching and learning activities which are design on the producing step. After the model of teaching instruction of integrated skills is accomplished, the next step was evaluating by doing experiment using the model and having expert validation.
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BAB IV
BIAYA DAN JADWAL PENELITIAN
 
1. Anggaran Biaya
Untuk melancarkan pelaksanaan penelitian ini pembiayaan yang dilakukan yaitu usulan biaya ke FKIP Universitas Mulawarman dengan total biaya sebesar Rp. 5.000.000,-. Secara rinci anggaran biaya terbagi dalam dua bagian, yaitu bagian pertama dalam bentuk justifikasi anggaran dan bagian kedua rekapitulasi anggaran penelitian.
a. Justifikasi Anggaran Biaya Penelitian
Justifikasi anggaran meliputi biaya honor, peralatan penunjang, pembelian bahan habis pakai, biaya perjalanan lokal dan antara kota/kabupaten serta biaya publikasi. Secara lebih rinci besaran anggaran yang dibutuhkan terlihat pada lampiran 1.
b. Rekapitulasi Anggaran Biaya Penelitian
Rekapitulasi anggaran biaya penelitian seperti terlihat pada table berikut.
Tabel 1. Rekapitulasi Anggaran Penelitian

	No.
	Jenis Pengeluaran
	Biaya yang diusulkan (Rp)

	1.
	Gaji dan upah (33,3%):
Honor Ketua (70%)
Honor Anggota (30%)
	1.665.000,-
                      1.165.500, -
                          499.500,-
                  


	2.
	Bahan habis pakai dan peralatan (31.6%):
Internet 3 bulan x 260.000,-
Kertas HVS 2 rim x 50.000,-
Alat tulis + spidol 1 paket + karton + gambar/poster
Isolasi + staples besar + klip + isi staples + tinta printer + amplop besar
	1.580.000,-
                         780.000,-
                         100.000,-
                         500.000,- 
                         200.000,-
                 

	3.
	Perjalanan (15.1%)
Transport + akomodasi mencari data  (3 orang)
	   750.000,-
                        750.000,-       
               
           
                              

	4.
	Lain-lain (validasi, publikasi, semina, laporan final) (20%)
Laporan Final (2 paket) x 350.000,-
Publikasi (jurnal/proceeding) + Registration fee 

	1.000.000-

                     700.000,-
                     300.000,-   
                     
                  
                    

	
	Jumlah (100%)
	5.000.000,-



2. Jadwal Pelaksanaan penelitian
Rencana waktu penelitian mulai dari tanggal 20 Juni 2016 sampai dengan tanggal Oktober  2016. Tahapan pelaksanaan penelitian meliputi:
a. pelaksanaan persiapan penelitian; 20 Juni 2016 – 30 Juni 2016
b. pelaksanaan pra penelitian; 1 Juli 2016 –  15 Juli 2016
c. sosialisasi dan penetapan lokasi penelitian; 16 Juli 2016 –  20 Juli 2016
d. pengadaan alat dan bahan penelitian; 21 Juli 2016 –  31 Agustus 2016
e. pelaksanaan studi perpustakaan; Juni 2016– September 2016
f. pengambilan data di lapangan; 1 September 2016 –   30 September 2016
g. analisis data; 1 Oktober 2016 – 10 Oktober 2016
h. penyusunan laporan penelitian; 11 Oktober 2016 – 20 Oktober 2016
i.  pengiriman laporan penelitian; 21 Oktober 2016 – 23 Oktober 2016
j. publikasi hasil penelitian: 28 Oktober 2016
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