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Emotional geographies of teaching online classes during COVID-
19 pandemic: a case study of Indonesian first-grade elementary
school teachers
Famala Eka Sanhadi Rahayu and Chris Asanti

English Literature Program, Faculty of Cultural Science, Mulawarman University, Samarinda, Indonesia

ABSTRACT
This case study examines Indonesian first-grade teachers’ emotions when
teaching online during the pandemic. This study identifies teachers’
emotions towards certain challenges in relation with parents, students,
colleagues and school principals. The current study presents the
challenges that teachers met and discusses it with emotional
geographies theoretical framework. The findings indicate that teachers
feel negative emotions and lead them to have emotional distances
when encountering issues such as uncooperative parents, excessive
working hours, limited resources, teacher–students alienation, learning
loss, school-rule demands and colleagues disagreement. On the other
hand, the teachers admitted that having cooperative parents and
supportive school principals help them to feel positive. A collaborative
support from schools, parents and governments is essentially needed to
prevent a greater quality loss because of online learning in elementary
schools, especially for first-grade students.
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Introduction

The COVID-19 pandemic has forced countries worldwide to adapt to the current state of affairs in a
variety of areas, including health, economics, social welfare and education. Since the pandemic
began in December 2019 in Wuhan, China, it has spread to over 220 countries and territories, and
countries have taken steps to prevent and control the spread of this contagious viral disease. Exam-
ining education in greater detail, a pandemic inevitably forces nations to close schools in order to
prevent the virus from spreading, regardless of their education system’s capacity. Moving the
class from the physical classroom to a screen is unlikely to be a significant issue in developed
countries with adequate educational facilities and systems. However, for developing countries
where educational facilities and systems are insufficient to meet the entire population’s needs,
the decision to close schools and transition to e-learning may create significant difficulties for tea-
chers, students and parents, lowering the overall quality of education. Indonesia has recognised
the critical nature of containing the spread by closing the areas with the highest risk of infection
– schools – on 15 March 2020. This school activity poses a risk of spreading the virus because the
virus is spread via droplets, and there is a requirement to maintain a certain distance, which is some-
what unlikely in Indonesia, where each class has a large number of students. As a result, the govern-
ment closed all schools from kindergarten to higher education and substituted online classes for
face-to-face interaction.
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The implementation of offline classes to online classes during COVID-19 pandemics has been the
concern of many researchers worldwide that most of them focused on online learning in higher edu-
cation (Sepulveda-Escobar and Morrison 2020; Dost et al. 2020; Dong 2020; Cutri, Mena, and Whiting
2020; Rashid et al. 2020), a survey on all levels of education (Sangeeta and Tandon 2020; van der
Spoel et al. 2020) and some are in elementary teachers (Fauzi and Sastra Khusuma 2020; Rasmitadila
et al. 2020). Although there have been researches on elementary schools’ teacher for implementing
online learning (Fauzi and Sastra Khusuma 2020; Rasmitadila et al. 2020), these studies were con-
ducted during the first three months of online education implementation in Indonesia; therefore,
the subsequent feelings of elementary teachers have not been thoroughly investigated. Additionally,
the current research narrows the scope of the study to specific grade teachers, the first-grade tea-
chers, who are assumed to be the most affected and encounter more complex problems than tea-
chers in other grades. To recognise that there is occasionally a disconnect between public and
private schools in managing the teaching process and satisfying students and parents. The
current research revealed a distinction between public and private school perspectives. The
current research does not merely discuss the initial impressions of online teaching during the pan-
demic; instead, it serves as an evaluation of what occurred and was experienced by teachers during a
one-year implementation of online teaching. Then, through the use of emotional geographies, it is
possible to delve deeper into their emotions and provide more detailed information about what
occurred during that time period and serve as a reflection and evaluation of the teaching–learning
process itself.

The abrupt transition from offline to online classes elicits a range of responses depending on the
level of education. However, for higher education, in recent years, some universities in Indonesia
have attempted to accommodate the diverse need in learning and decrease the time spent (Ayu
2020). Therefore, online teaching has been familiar for the university faculty members. However, sec-
ondary and primary school teachers are unprepared for online teaching (Atmojo and Nugroho 2020),
as online learning itself is not even mentioned in the teachers’ education curriculum and it is not part
of Indonesian education life (Putri et al. 2020). Therefore, online learning presents a new set of chal-
lenges for Indonesian elementary teachers, as not all teachers and students have access to reliable
Internet connections, and some lack any device capable of supporting the online learning process
(Rasmitadila et al. 2020; Atmojo and Nugroho 2020; Sepulveda-Escobar and Morrison 2020). The
Indonesian Ministry of Education has anticipated this situation by providing Internet access to tea-
chers and students (Rasmitadila et al. 2020). However, it does not resolve all issues because the issues
extend beyond a lack of Internet connectivity.

As previously stated, online education affects schools at all levels, from elementary to higher edu-
cation. However, elementary school teachers and students, particularly those in first grade, are the
most affected. Elementary school teachers are critical during the transitional phases of students from
kindergarten to elementary school. In the Indonesian context, elementary school teachers are
expected to supervise their students but also to assist them in all subjects taught and learned.
For example, they typically teach students to read, write and even how to use the restroom. First-
grade teachers’ roles become increasingly important as they prepare for face-to-face teaching and
learning. As a result, moving an offline class to an online class is not easy for first-grade teachers
and it is unlikely to be done satisfactorily. Switching from an offline to an online classroom will be
a significant threat and challenge for first-grade teachers. Apart from Internet connectivity, teachers
face difficulties in delivering materials. Elementary teachers responsible for first-graders are expected
to assist students in writing, reading and acquiring knowledge in all subjects. These tasks are poss-
ible in a normal situation, but in online learning, their responsibilities are streamlined and shared
with parents. Parents, who vary in terms of educational background, social status and occupation,
may feel the weight of this sudden authority and obligation and contradict the teachers’ intent or
purpose. The relationship between these two parties was occasionally tense. The teacher – with
their objectives of completing the materials – and the parents – with their own responsibilities at
home and work—sometimes encountered difficulties with online learning. This difficulty may
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elicit specific emotions in teachers, which may affect the teaching and learning process. As a result,
teachers are unable to exert control over or accomplish their educational objectives.

The threat and challenges associated with the abrupt transition from offline to online classes may
elicit a range of emotions in first-grade teachers. Teachers’ emotions are critical but are frequently
overlooked due to a lack of awareness of how emotions affect the teacher’s teaching activities.
Understanding their emotions is one way to gain a broader perspective on this issue. The study is
expected to provide both a broad overview and a more detailed look at how teachers felt about
online learning during the pandemic through emotional geographies. The term emotional geogra-
phy is used to categorise the various emotions experienced by teachers. According to Hargreaves
(2001a), the teacher’s emotions are at the heart of education, as their emotions influence the class-
room environment and the way learning activities are conducted. Hargreaves introduces emotional
geographies by referring to them as spatial and experiential closeness/distance patterns in human
relationships that shape, configure and colour our feelings about ourselves, our world and one
another (Hargreaves 2001a). Emotional geography in this research describes how first-grade tea-
cher’s emotion in relation with parents and students when they are doing their duties in teaching
the students. Then, Hargreaves (2001a) introduced emotional geographies which covered five
dimensions: moral, sociocultural, professional, physical and political. Sociocultural geography to
the ways in which sociocultural factors such as race, culture, gender and the way people express
and experience emotions can distance or unite people. Moral geography is concerned with the con-
dition of involved parties to either pursue common goals and feel a sense of accomplishment col-
lectively or to become defensive about their own goals and disagree with those of others.
Professional geography occurs when the parties’ definitions and standards of professionalism
either divide them or allow them to collaborate on professional issues. Physical geography is con-
cerned with time and space and how they can bring and keep people together, or how they can
reduce these relationships to a string of episodic interactions. Political geography is concerned
with power and status disparities that can either distort interpersonal communication or serve to
protect and empower others (Hargreaves 2001a, 2001b).

Recent research indicates that teachers occasionally encounter emotional geography in their
interactions with parents (Chen and Wang 2011), colleagues (Hargreaves 2001b), students (Har-
greaves 2000), principals (Lassila et al. 2017) and even during the teaching process itself (Hargreaves
1998; Hargreaves and Tucker 1991). In recent years, emotional geographies have been used to shed
light on larger issues such as policy formulation and family engagement (Evans 2011), exclusiveness
in history education (Pyndiah 2018) and in the context of online learning during the COVID 19 out-
break (Susanto, Suparmi, and Rahayu 2020). Nonetheless, research on emotional geographies in edu-
cation is viewed as sufficient and consistent; consequently, few researchers focus on the subject.
However, the phenomenon of online teaching during pandemic COVID 19 highlights the importance
of determining how first-grade teachers’ emotions are expressed and illustrating their broader impli-
cations using emotional geographies. One year has passed since the first implementation of online
learning during the pandemic. In Indonesia, online education will be expanded due to its current
situation, which is still recovering from the second wave of the COVID 19 virus, whilst other countries
have already dealt with it. This article remains relevant due to the extended implementation, as it
demonstrates how first-grade elementary school teachers in Indonesia struggle with online teach-
ing. As a result, the current study attempts to revisit the use of the emotional geography framework
to decipher a series of emotions experienced by teachers and their responses to them. Additionally,
emotional geography is used to explore the feelings of first-grade teachers regarding their experi-
ence whilst teaching online during the COVID-19 pandemic.

Methods

Considering that the main focus of this research is to understand how the primary teachers perceive
their interconnection with their students and the parents during the surge of the pandemic, a case
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study is selected as the appropriate research design. A case study analyses a single unit of analysis – a
single person, a single group, a single event or a single organisation, for example. The genre provides
a manageable comprehensive project for qualitative research beginners to master the fundamental
methodologies of fieldwork, data collecting and analysis (Saldaña 2011).

There is a major prerequisite in the process of selecting the participants – the participants should
be first-grade elementary school teachers who teach in Samarinda and are responsible for teaching
during the pandemic outbreak. In the present case, the participating teachers work in two different
kinds of schools; some work in private schools, whilst the other work in public schools. Furthermore,
given the condition that they are primary teachers who have to conduct their teaching and learning
online because of the pandemic, hence we want to investigate how the pandemic may affect their
relationship with the students, parents, colleagues and school principals. In this instance, the eight
participating teachers were recruited through purposeful sampling to learn or understand the
central phenomenon. In order to know the participants’ perspectives and experiences, a question-
naire was distributed and an individual semi-structured interview was conducted.

All the interviews were conducted online where all the participants were phoned in one-on-one
interviews that lasted around 1 hour and conducted entirely in Indonesian to make the participants
express their experiences in the most comfortable manner. The interview recording was then tran-
scribed and translated into English by the researchers (Table 1).

Finding and discussions

Hargreaves’ emotional geographies framework explains that throughout the teaching–learning
process, teachers meet a variety of scenarios that cause them to experience both positive and
negative emotions regarding their relationships with students, parents, colleagues and the
school principal (Liu 2016; Chen and Wang 2011; Hargreaves and Lasky 2004; Hargreaves 2000,
2001a, 2001b; Lassila et al. 2017). The researchers discovered that teachers’ interactions with
parents are the most influential in instilling both negative and positive emotions in teachers
during online classes. The present researchers then organised their findings according to the
kind of issues that elicit negative or positive emotions in them. Teachers elicit negative emotions
when encountering issues such as uncooperative parents, excessive working hours, limited
resources, teacher–students alienation, learning loss, school-rules demand and colleagues dis-
agreement. Whilst positive emotions are elicited from cooperative parents and supportive
school principals.

Uncooperative parents

Teachers have long been reported to feel negative emotions by uncooperative parents (Hargreaves
2001a; Chen and Wang 2011; Atmojo and Nugroho 2020). According to Hargreaves (2001a), teachers
frequently experience anger, frustration, annoyance and upset as a result of parents’ critics, lack of

Table 1. Participating teachers.

Name (pseudonym) Years as a teacher (at the time of interview) Private/public school Sex Subject

Ara 18 years in the school, 2 years at first grade Public school Female All subjects
Restu 8 years Public school Female All subjects
Tita 16 years in the school, 4 years at first grade Public school Female All subjects
Yusri 6 years since 2015 Private school Female All subjects
Nuri Almost 5 years Private school Female All subjects
Yuna Almost 4 years Private school Female Social studies
Syira 8 years Public school Female All subjects
Uni 4 years Private school Female All subjects

Note: Students in grade one elementary schools are between 6 and 7 years old based on the Regulation of Minister of Education
and Culture (MoEC) no. 01 year 2021.
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care and refusal to support teachers’ decisions. According to this study, teachers have negative feel-
ings towards parents for the following reasons.

The first reason is that parents are too preoccupied with their careers to pay attention to their
children’s education. This is the most frequently cited reason by our participants. During this pan-
demic’s online learning phase, private school teachers shared their responsibilities with parents,
with teachers preparing the lesson and delivering it to students and parents assisting their children
with the assignment. In the case of public school teachers, they distributed assignments and pro-
vided brief instructions on how to complete them, whilst parents explained, taught and assisted
their children. This education was putting a strain on their parents, even more so if the parents
were also working. Dividing their time between work and their children’s education can become
a challenge, resulting in conflict with the teacher.

Teachers expect parents to take a more active role in their children’s education by ensuring
that their children complete all assigned work. On the other hand, parents with jobs and
other responsibilities believe that teachers’ responsibilities are not theirs. The issue was becoming
more prevalent amongst first-grade students, the majority of whom were unable to read or write.
Teachers, with all of their limitations, are unable to teach their students to read and write and
rely on the assistance of parents to do so. However, as previously stated, parents are often
too preoccupied with their jobs to devote time to teaching their children from the basics.
Even if they were not employed, low-educated parents discovered that it is difficult to do. Tea-
chers then experience a sociocultural distance in which they are irritated, unhappy and angry
with parents. As our participant stated:

Well, in this private school, the parents are busy working, and they really don’t care of their child, so the student
never join zoommeeting. They seem don’t care if their child doesn’t study for one semester, he never join zoom,
never do assignments. So, as a teacher, I have to be like chasing after the parents. When I asked the mother,
“Mom, what’s the problem why your child didn’t join Zoom?” then she said “oh I’m busy.” Then there are
also those children with special needs, their parents prefer to be busy with work, they just want to throw
their children to school, don’t care… .The social and educational background is really affecting. So, parents
whose children never do the assignments for months are indeed not finished their study, or not having a bache-
lor degree. (Nuri)

Teachers’ differing ideas on the importance of parents as partners in teaching students and
parents’ perspectives on how difficult it is for them to balance these responsibilities lead teachers
to believe that parents do not care about their children. This issue is consistent with prior
research, which indicates that working parents are a source of difficulty for teachers when imple-
menting online programmes, as some working parents demonstrate a lack of concern for their
children’s education (Atmojo and Nugroho 2020; Chen and Wang 2011; Hargreaves 2001a).
Additionally, working parents lack the time to manage their time at work and assist their children.
The difficulties are quite substantial for first-grade parents, since they are required to teach stu-
dents basic skills such as writing and reading but lack of time. Consider the issue from two dis-
tinct perspectives: teachers’ and parents’ perspectives are critical for resolving issues and
developing a win–win solution for them, so teachers do not assume that parents do not care
about their children and parents understand that teachers require their cooperation to get
through it.

The second reason is that parents do their children’s homework. Certain parents were raised in an
environment where their children’s grades were paramount, motivating them to go above and
beyond by completing their children’s assignments. As our interviewees confessed:

Yes, it’s sad, there was no honesty from the start. For example, there are some of my students, maybe six people
who cannot even spell the words. But I teach them intensely, I made a video call, I gave reading assignments for
up to 6 months. Alhamdulillah, everything worked, all students can read and write except these two students,
because the parents were not honest. At that time, I was very sad, why, because they were embarrassed. They
feel ashamed to express the honesty. (Syira)
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Another participant added:

The funny thing is that school assignments are for children. But there are parents who did the assignments, it’s
really obvious that the parents write it for their children, I’m as a teacher know the difference. I still think it’s
weird to do the children’s school assignments. (Nuri)

According to teachers, parents are embarrassed if their children are unable to read or write or are
falling behind their peers. In public schools, teachers primarily used Whatsapp groups to communi-
cate with parents and collect assignments (Atmojo and Nugroho 2020). Parents documented their
children’s activities and uploaded them to the Whatsapp group. It allowed for an unmistakable com-
parison of one child’s accomplishments to those of another and made some parents feel threatened.
On the other hand, some parents may feel exhausted from their first attempts at teaching their chil-
dren. Certain teachers recommend that parents hire a private tutor to teach their children to read
and write. With disparate economic backgrounds, it must be difficult for low-income parents to
enrol their children in additional private classes during a time of crisis. Financial concerns have
been raised as a barrier to the viability of online education, but only in terms of supplying an ade-
quate data package (Atmojo and Nugroho 2020). In our study, the issue is much larger, since both
parents and teachers lack the skills and opportunity to teach pupils to read and write, necessitating
the appointment of a private tutor. Therefore, completing their children’s assignments may have
been their way of preserving their face/image despite the difficulties they encountered. However,
teachers’ assumptions were that it was simply a matter of preserving their image in front of teachers
and other parents, when the reality may be more complex.

Thirdly, parents criticise teachers’ way of teaching. This phenomenon explained how teachers
dealt with moral and professional distance from parents in an environment where teachers felt
threatened by parents’ critics. Parents’ criticism can jeopardise teachers’ objectives, resulting in
moral distance between teachers and parents (Chen and Wang 2011). The issue frequently arises
in private schools, where parents demand perfect service from teachers in exchange for paying
more for their children’s education. This issue leads to professional distance experienced by the
teacher since her concept of teacher professionalism was so precarious in the face of parental press-
ures that she considered redefining her professional identity (Chen and Wang 2011). As one of our
participants once stated:

I often get complaints from parents, “why the email can’t be opened, why the task is like this, why do you have to
use this application. My children are bored because you only give them videos.” What should I do, if I ask the
students to play the game (to refresh the students’ mood), their parents will say “Why do you keep playing
this game? Why do you keep dancing, why is it like this, then whenmy children will study?” I often got complaint
like that. (Yuna)

The professional and moral distance have resulted in a political distance in which teachers feel
powerless in the face of parent critics. Teachers perceived that they were being observed and mon-
itored by parents, which created a sense of lack of authority and limited their ability to create a posi-
tive atmosphere with the students. A similar issue appears to have gone unreported by public school
teachers. The reason could be that because public school is free, parents believe that criticising their
children is a shameless act.

The fourth reason is that parents misunderstand the instructions of their children’s teachers. As
one of our participants stated:

Sometimes, we (the teacher and the parents) have different idea. I asked them to do this, yet they do another.
They don’t understand my instructions and it’s a bit frustrating. (Tita)

Misunderstanding teachers’ instruction has also been reported in English as a foreign Language
online learning, but the issue arises between teachers and students (Atmojo and Nugroho 2020).
However, in this present study, the problem is rising between teachers and parents. Parents need
to explain the instructions to their children because of their children inability of reading. Another
study reported that teachers immediately experience moral geography with parents who have
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different academic and social intentions (Dotger et al. 2011). Parents misunderstanding teachers’
instructions depict the sociocultural difference between parents and teachers, such as educational
background, degree of literacy and moral purpose.

Excessive working hours: ‘I sacrifice my children for my students’

Excessive working hours were another frequently cited reason for teachers to experience negative
emotions in our study. Typically, teachers prepare materials the night before and conduct all expla-
nations and evaluations at school. However, during the pandemic, evaluation processes took an
entire day. Teachers who compromised with the parents’ condition typically allowed parents to
send their children’s assignments via Whatsapp Group or Google Classroom for one day. Teachers
in public schools typically allowed parents until 8–10 pm to turn in their assignments. However, tea-
chers discovered numerous instances where parents sent assignments around midnight. Addition-
ally, some parents contacted teachers late at night to inquire about instructions or materials they
did not understand.

On the other hand, teachers should prepare their own upcoming materials, which may include
creating instructional videos. This teaching method is acknowledged to be time-consuming (Putri
et al. 2020). Teachers who have children stated that they were unable to assist their children due
to their work, as stated by the following participant:

Online teaching is new for us too, so the system changed many times, we have trial and error at the beginning.
Luckily I was able to make videos and teach them fully prepared, I already have materials, all kinds of power
points, so I just need to make videos. But we’ve never been taught how to make videos every day. Therefore,
our time management is so chaotic. We usually teach at school from 7 a.m to 3 p.m before pandemic. In the
current pandemic, I can work until midnight and still handle my own children. And there’s still parents who
chatted me 11 or 12 pm, it’s really messed up anyway. (Nuri)

Another participant added:

So it seems like there’s more work at school, the teacher has to prepare more materials, more preparation, we are
demanded to use power point, provide learning videos, so we ended up making the teaching materials longer
than usual. Actually, it’s really annoying, because in the end you need to stay up late almost everyday to do it.
(Uni)

According to teachers, this teaching process required them to stay up late every night in order to be
available to parents whenever they called. It resulted in the teachers’ perception of political distance
because they felt powerless and unable to defend their own lives from parental disturbance because
they believed that parents were the ones who did their jobs, and thus believed that it was their
responsibility to be available for the parents.

In sum, excessive working hours are a result of teachers’ responsibilities to generate instructional
materials and grade students’ collected assignments. Developing online teaching resources is distinct
from developing materials for offline classes, as developing online materials requires more time, work
and focus than preparing materials for face-to-face lessons (Atmojo and Nugroho 2020; Rasmitadila
et al. 2020). Not only does the preparation process takes longer than a face-to-face session, but also
the assessment procedure takes longer. In a face-to-face class, teachers typically complete grading stu-
dents’work whilst teaching. In online classes, when parents submit assignments at their own pace, the
teacher gained experience grading assignments all day. Additionally, teachers must review uploaded
work and provide feedback one by one, which exhausts them because the teaching–learning process
takes the entire day and is extremely time-consuming (Putri et al. 2020).

Limited resources: ‘His parents do not even have a smartphone’

As previously stated as the reason for conducting this study, teachers faced significant resource con-
straints due to two primary factors: limited parental resources and poor Internet connections.
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Parents’ limited resources were the primary issue for public school teachers, preventing them from
utilising advanced technology or applications in the same way that private school teachers do. It was
impossible for public teachers to host a zoom meeting because many parents only had one smart-
phone that was shared by multiple children (Rasmitadila et al. 2020; Atmojo and Nugroho 2020). Our
participant alluded to the extreme case.

The obstacle I experienced was related to parents who do not have a data package. Also, the parents who own
one smartphone but have two or more children who needed to study online as well so they need to manage the
time well. Even, there are parents who do not have an Android cellphone. (Tita)

Imagining that parents do not have smartphones is probably the furthest thing from the truth. It
does, however, exist. Teachers admitted that they could do nothing about the parents’ limited
resources. Rather than that, they used WhatsApp Groups, which were more familiar and cost
effective for all the parents. Additionally, Whatsapp Group consumed less data than Zoom,
Google Meet and other interactive meeting applications. This issue then resulted in a perceived pro-
fessional distance between teachers and the decision, which may violate their professional values. All
public school teachers admitted in our study that they desired more decent teaching activities but
were powerless due to limited resources.

The second reason was terrible Internet connections. Unlike public school teachers, who were
limited in their teaching applications, private school teachers with parental privilege, who were pre-
dominantly from affluent backgrounds, could provide students with a variety of teaching appli-
cations to support their teaching activities. They used Google Classroom and Zoom as the bare
minimum applications and some teachers also used Youtube, Edmodo, Quizzes and email to
provide instructional activities (Atmojo and Nugroho 2020). However, this did not mean they
were problem free. As stated by our respondents:

yes, sometimes the network is also in trouble, sometimes when there’s a black out, we are helpless. (Uni)

She mentioned that even if they had done everything perfectly, it would be in vain if she encoun-
tered a bad connection. The issue of terrible Internet connections has been reported by previous
studies that prove that most teachers experienced the issue regardless of their teaching level or
places where they lived (Rasmitadila et al. 2020; Atmojo and Nugroho 2020; Sepulveda-Escobar
and Morrison 2020). Getting through the problem led them to feel a political distance where they
feel powerless over the condition.

Teachers–students alienation: ‘My students are alien and so am I’

All of the teachers interviewed expressed sadness at the inability to meet their students in person. In
a typical situation, first-grade teachers are extremely close to their students because they assist them
with reading and writing, as well as calm them when they are crying. Teachers felt that they should
meet their students in person to get to know them better after such an experience (Rasmitadila et al.
2020; Putri et al. 2020; Atmojo and Nugroho 2020; Sepulveda-Escobar and Morrison 2020; van der
Spoel et al. 2020). Meeting students face to face enables the teacher to determine the most
effective teaching method for each student (Sepulveda-Escobar and Morrison 2020). They were
unable to do so, however, due to the pandemic. This then caused them to feel a sense of physical
distance from the students. As one of the participants put it:

Yes, I’m not satisfied with the condition. Apart from not being able to meet the students themselves. It’s nice
when we meet with the students in person. We usually can joke, we can talk, but in this kind of condition it’s
hard to do. (Tita)

Face-to-face interaction appeared to be a necessary component of the teaching and learning process
for first-grade teachers and students. In a traditional classroom setting, students were typically reliant
on their teachers. As their relationship developed, first-grade teachers typically left a lasting impression
on their students, who continued to respect, appreciate and love their teachers long after they
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completed first grade. This change created a sense of alienation between teachers and students, par-
ticularly for public school teachers who rarely have the opportunity to meet students in person or
through virtual meetings. As a result, teachers and students are alien to each other.

Learning loss: ‘I feel like I didn’t teach’

It was admitted that online education during pandemics resulted in learning loss (van der Spoel et al.
2020; Rasmitadila et al. 2020). It became an issue for our participants, who were first-grade teachers.
Our participants expressed the following:

It’s unsatisfactory. I cannot be maximal in teaching students. Moreover, I teach first grade, so we don’t know if
they understand or not. That’s why the lesson objectives are not all achieved. (Tita)

Parents did more then what I did for sure, we can’t help anything. Even in zoom meeting, if the students show
up, I feel very grateful. So I lowered our standard in achieving the lesson objectives. I also lowered my expec-
tation. So, during the pandemic, the learning quality really decreased. So sad. In fact, we really feel like we’re
doing nothing. (Nuri)

According to her confession, most teachers did not believe that parents could take on their
roles and perform their responsibilities. They expressed concerns about how their parents
taught their children or how their parents were exhausted and chose to complete the assign-
ments themselves rather than allowing their children to do so. Teachers’ experiences demon-
strated their professional and political distance with parents. Their professional values, which
guided them in teaching their students – by no means – must be bent, and thus, they should
delegate authority to parents regardless of their readiness. Whilst they delegated authority to
parents, they recognised their own powerlessness over the learning process. Due to a lack of
authority and oversight of students’ learning processes, teachers began to doubt students’
actual abilities and accomplishments.

It is contradictory with what Yulia (2020) has found that online learning can enhance students’
achievement. The disparity could be explained by the unprepared transition from face-to-face to
online classes and the level of students in this study. Yulia’s (2020) study involved college stu-
dents who are normally self-sufficient in their learning, whereas the current study had youngsters
who are around 6–7 years old and require assistance from both parents and teachers. When tea-
chers and parents are unable to fully fulfil the assistant, it can result in a decline in educational
quality.

School-rules demands: ‘I feel powerless’

Frequently, school rules became one of the reasons teachers felt powerless. They face political dis-
tance as a result of being classified – in management systems – —as ‘labours’ who are obligated to
follow school rules without the option to opt out. Numerous schools apply for Work From Home
(WFH) positions for their teachers during the pandemic. However, private school teachers who
took part in our study acknowledged that they were required to work from the office as usual. As
stated by our participant,

I’m worried, yes.. the main thing is because of the virus, because the situation is really scary at school, like us, for
example, someone is infected, we have to be tested, then all are tested. Then everyone panicked, heard that
someone was infected, and we also had to go to school, no WFH and yeah we had to go to school and meet
many people (the teacher’s colleagues). (Nuri)

Other participants who taught in private schools confirmed that they were required to attend school
as usual. WFO for private school teachers appears to be a responsibility of the school to the parents,
ensuring that their teachers are monitored and available to serve their students, even when they are
teaching online.
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Colleagues disagreement: ‘My colleague against me’

The majority of teachers who participated in our study admitted that they collaborated with their
colleagues on the objectives, materials and evaluations of their teaching. It frequently occurred
between lower-grade teachers and upper-grade teachers, who typically taught students with
varying characteristics. As our participant mentioned, the issue arose when teachers from the
upper grades taught lower-grade students without first-hand knowledge of how first-grade students
behaved. It caused them to set unrealistic expectations for their teaching objectives, which were
unlikely to be met in the case of low-grade teachers.

For example, like teachers in high grades, they usually don’t immediately accept what their friends are planning,
they protest almost everything. (Ara)

Another participant added:

So in this year, the teachers for low grade students (first–third grade teachers) are new. They have never been
teaching in low grade students, they usually teach at fifth grade in which the students are totally different with
the first grade ones. They are different psychologically where fifth grade students usually are already indepen-
dent while first grade students are not. And they don’t know that first grade students cannot read or write. So,
when designing the materials, it’s a bit difficult to have an agreement. During a pandemic, we understand that
this child can’t read and write, so the task shouldn’t be that much. Even if they read it, they still struggle to think
about the answer. Moreover, my friends, who are usually in the upper class, don’t understand at that point, you
know, so it’s a bit difficult. Now in the middle of the lesson, then they finally understand that oh these children
can’t do anything, the objective cannot be that high. (Nuri)

Intellectual disagreement and debate are, of course, a central value of academic existence.
However, much, if not the majority, of legitimate professional work in school teaching involves
planning, constructing, implementing and developing classroom instruction, curricular materials
and professional development workshops (Hargreaves 2001b; Rasmitadila et al. 2020). The partici-
pants in our study frequently have disagreements with their colleagues in this relationship. When
teachers disagree with colleagues, they develop a professional distance because they believe
their colleagues set unrealistic expectations for children. Whilst arguing with colleagues can
make teachers feel uneasy, some of them are adamant about their position for the sake of the
students, believing that they have greater expertise in dealing with lower-grade students. The
existence of school principals to bring teachers together in the face of conflict may be a solution
for the teachers.

Cooperative parents: ‘I feel happy when they praise me’

Online education requires collaboration between teachers and parents. Cooperative parents sig-
nificantly assist teachers in achieving their learning objectives; thus, having cooperative parents in
their class is acknowledged as a vital success factor for online education. This type of engage-
ment then induces favourable emotions in the teachers, such as contentment and fulfilment.
Our participants stated that they felt a sense of physical closeness when interacting with coop-
erative parents. Concerning cooperative parents, our participants describe two instances of coop-
erative parenting.

The first interaction occurs when parents commend teachers for their attentive behaviour.
Parents appreciating teachers frequently become the reason teachers have great feelings about
their relationship with their parents (Hargreaves 2001a; Chen and Wang 2011; Dotger et al. 2011).
When parents express their appreciation for teachers, it demonstrates that they view teachers as
helpful, attentive, caring and professional. Teachers interpret this as a sign of parental appreciation
and contentment. According to one of our participants:

Alhamdulillah, the rests are cooperative. Even sometimes, there are compliments to me. Some say that they like
me because I teach their children very attentively. They compliment me for not being angry easily. Some parents
say that, I’m happy when hearing that kind of compliment. (Ara)
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In this situation, the teacher is overjoyed to receive praise from the parents. It means a great deal to
teachers and helps them cope with the demands and uncertainties inherent in online teaching. This
compliment motivates the teacher to do a better job of assisting parents and students in achieving
their learning objectives.

Another type of interaction occurs when parents place their children’s education in the hands of
teachers. Even if teacher–student engagement is limited during a pandemic, teachers’ presence in
the teaching–learning process is irreplaceable. As evidenced by the fact that students are more sub-
missive to their teacher than to their parents. As a result, parents rely on teachers to motivate their
children. According to one of our participants:

Yes, there are some experiences when the parents couldn’t encourage their children to do their assignments.
The children sometimes cry and are stubborn to their parents, so some parents call me and ask me to motivate
their children to do their assignments. I usually calm the parents first and ask them to give their children time. I
ask them to let their children have their breakfast first, or play first so they will feel happy to do the assignment.
And it worked most of the time, so the parents become more dependent to me. I feel happy that it means that
they believe in me. (Syira)

In this instance, parents view teachers as saviours capable of assisting them in managing their chil-
dren by motivating them to complete assigned assignments. Parents believe that teachers’ position
is still significant in their children’s eyes, and as a result, they will contact the teacher when they are
at a loss for ways to encourage their children. This type of interaction is possible only when the
teacher is compassionate and helpful; as a result, parents and students feel comfortable discussing
their concerns with the teacher.

Cooperative and supportive school principals: ‘School principal helps us a lot’

Apart from cooperative parents, another factor contributing to the teacher’s positive emotions is the
supportive and cooperative school principal. Teachers experience uncertainty about their roles,
teaching materials, teaching gadget and other associated facilities during the pandemic. Having a
supportive and cooperative school principal will reassure them as they navigate through challenges
associated with online teaching. Several of the participants’ school principals take an active role in
resolving teachers’ issues, such as providing internet access, motivating teachers and advising tea-
chers as they develop materials (Lassila et al. 2017; Rasmitadila et al. 2020). According to one of our
participants:

Yes, honestly, at my current school, it’s very good, yes, very good. The principal and the teacher work together
for teaching preparations. Every time there is a change in regulations, learning methods are discussed through
meetings. (Yusri)

The participant’s school principal is actively involved in teacher preparation by ensuring that tea-
chers are prepared for changes in regulations, instructional techniques and instructional materials.
This type of connection fosters a sense of political and physical closeness between teachers and prin-
cipals, allowing principals to position themselves as members of the faculty, not only as their super-
visor. Having a tight relationship with the principals makes teachers feel supported and motivated;
as a result, they are more comfortable voicing their concerns during online teaching, knowing that
the principal will assist them.

Conclusions

This study attempts to depict first-grade teachers emotions when handling challenges in teaching
online during the pandemic COVID 19. First-grade teachers are believed to be the most affected
party from the implementation of online teaching in Indonesia but have not been investigated
thoroughly. Applying a semi-structured interview discussing teachers’ emotions encountering the
challenges, this study reveals that teachers mostly feel negative feelings during online teaching
associated with issues such as uncooperative parents, excessive working hours, limited resources,
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teacher–students alienation, learning loss, school-rule demands and colleagues disagreement. These
issues lead them to feel all emotional distances such as sociocultural, moral, physical, professional
and political. Discussing the issue one by one, enable the researchers to see how each issue connects
to others in the same line how one emotional distance can lead to another kind of emotional dis-
tance. This relationship between issues and emotional distance proves that first-grade teachers’ chal-
lenges are needed to see as a whole. Therefore, the collaboration between every party such as
schools, parents and also government are essentially needed to prevent a greater learning loss as
the cause of online teaching. On the other hand, teachers also encounter factors that can make
them feel positive they are having cooperative parents and supportive school principals. These
factors are admitted to be reasons for the teachers to stay motivated and positive in handling chal-
lenges in their online teaching.

Notwithstanding the contributions, the limitations of this study should be addressed. Like other
case studies, this study is also not meant to be generalised. First-grade teachers in different areas and
demography may have different challenges with the present study, although the major issues such
as uncooperative parents, limited resources and learning loss are believed to be typical issues experi-
enced by first-grade teachers in Indonesian context. Therefore, research with broader context and
participants is needed to be conducted to depict more visible problems that happen at the
primary education level, especially first-grade teachers.

Disclosure statement

No potential conflict of interest was reported by the author(s).

ORCID

Famala Eka Sanhadi Rahayu http://orcid.org/0000-0002-7572-1537
Chris Asanti https://orcid.org/0000-0003-2943-0023

References

Atmojo, Arief Eko Priyo, and Arif Nugroho. 2020. “EFL Classes Must Go Online! Teaching Activities and Challenges During
COVID-19 Pandemic in Indonesia.” Register Journal 13 (1): 49–76. doi:10.18326/rgt.v13i1.49-76.

Ayu, Mutiara. 2020. “Online Learning: Leading e-Learning at Higher Education.” The Journal of English Literacy Education:
The Teaching and Learning of English as a Foreign Language 7 (1): 47–54. doi:10.36706/jele.v7i1.11515.

Chen, Hsin Jen, and Ya Hsuan Wang. 2011. “Emotional Geographies of Teacher–Parent Relations: Three Teachers’
Perceptions in Taiwan.” Asia Pacific Education Review 12 (2): 185–195. doi:10.1007/s12564-010-9121-1.

Cutri, Ramona Maile, Juanjo Mena, and Erin Feinauer Whiting. 2020. “Faculty Readiness for Online Crisis Teaching:
Transitioning to Online Teaching During the COVID-19 Pandemic.” European Journal of Teacher Education 43 (4):
523–541. doi:10.1080/02619768.2020.1815702.

Dong, Juan. 2020. “Online Learning and Teaching Experiences During the COVID-19 Pandemic: A Case Study of
Bangladeshi Students Receiving China’s Higher Education.” English Linguistics Research 9 (2): 37. doi:10.5430/elr.
v9n2p37.

Dost, Samiullah, Aleena Hossain, Mai Shehab, Aida Abdelwahed, and Lana Al-Nusair. 2020. “Perceptions of Medical
Students Towards Online Teaching During the COVID-19 Pandemic: A National Cross-Sectional Survey of 2721 UK
Medical Students.” BMJ Open 10 (11): 1–10. doi:10.1136/bmjopen-2020-042378.

Dotger, Benjamin H., Steven Harris, Michael Maher, and Amber Hansel. 2011. “Exploring the Emotional Geographies of
Parent–Teacher Candidate Interactions: An Emerging Signature Pedagogy.” Teacher Educator 46 (3): 208–230. doi:10.
1080/08878730.2011.581882.

Evans, Michael P. 2011. “Revisiting Emotional Geographies: Implications for Family Engagement and Education Policy in
the United States.” Journal of Educational Change 12 (2): 241–255. doi:10.1007/s10833-011-9155-0.

Fauzi, Irfan, and Iman Hermawan Sastra Khusuma. 2020. “Teachers’ Elementary School in Online Learning of COVID-19
Pandemic Conditions.” Jurnal Iqra’ : Kajian Ilmu Pendidikan 5 (1): 58–70. doi:10.25217/ji.v5i1.914.

Hargreaves, Andy. 1998. “The Emotional Practice of Teaching.” Teaching and Teacher Education 14 (8): 835–854. doi:10.
1016/S0742-051X(98)00025-0.

12 F. E. Sanhadi Rahayu and Chris Asanti

http://orcid.org/0000-0002-7572-1537
https://orcid.org/0000-0003-2943-0023
https://doi.org/10.18326/rgt.v13i1.49-76
https://doi.org/10.36706/jele.v7i1.11515
https://doi.org/10.1007/s12564-010-9121-1
https://doi.org/10.1080/02619768.2020.1815702
https://doi.org/10.5430/elr.v9n2p37
https://doi.org/10.5430/elr.v9n2p37
https://doi.org/10.1136/bmjopen-2020-042378
https://doi.org/10.1080/08878730.2011.581882
https://doi.org/10.1080/08878730.2011.581882
https://doi.org/10.1007/s10833-011-9155-0
https://doi.org/10.25217/ji.v5i1.914
https://doi.org/10.1016/S0742-051X(98)00025-0
https://doi.org/10.1016/S0742-051X(98)00025-0


Hargreaves, Andy. 2000. “Mixed Emotions: Teachers’ Perceptions of Their Interactions with Students.” Teaching and
Teacher Education 16 (8): 811–826. doi:10.1016/S0742-051X(00)00028-7.

Hargreaves, Andy. 2001a. “Emotional Geographies of Teaching.” Teachers College Record 103 (6): 1056–1080. doi:10.
1111/0161-4681.00142.

Hargreaves, Andy. 2001b. “The Emotional Geographies of Teachers’ Relations with Colleagues.” International Journal of
Educational Research 35 (5): 503–527. doi:10.1016/S0883-0355(02)00006-X.

Hargreaves, Andy, and S Lasky. 2004. “Social Geographies of Educational Change.” In, edited by I.F Hernandez, X
Fernando and X Goodson. 1st ed., 192. Dordrecht: Springer International Publishing. doi:10.1007/1-4020-2495-9_8.

Hargreaves, Andy, and Elizabeth Tucker. 1991. “Teaching and Guilt: Exploring the Feelings of Teaching.” Teaching and
Teacher Education 7 (5–6): 491–505. doi:10.1016/0742-051X(91)90044-P.

Lassila, Erkki T., Virpi Timonen, Minna Uitto, and Eila Estola. 2017. “Storied Emotional Distances in the Relationships
Between Beginning Teachers and School Principals.” British Educational Research Journal 43 (3): 486–504. doi:10.
1002/berj.3280.

Liu, Yongcan. 2016. “The Emotional Geographies of Language Teaching.” Teacher Development 20 (4): 482–497. doi:10.
1080/13664530.2016.1161660.

Putri, Ratna Setyowati, Agus Purwanto, Rudy Pramono, Masduki Asbari, Laksmi Mayesti Wijayanti, and Choi Chi Hyun.
2020. “Impact of the COVID-19 Pandemic on Online Home Learning: An Explorative Study of Primary Schools in
Indonesia.” International Journal of Advanced Science and Technology 29 (5): 4809–4818.

Pyndiah, Gitanjali. 2018. “Emotional Geography of Education for History Learning.” Children’s Geographies 16 (4):
418–431. doi:10.1080/14733285.2018.1471447.

Rashid, Aneesa Abdul, Mohd Radzniwan A. Rashid, Mohamad Nurman Yaman, and Irfan Mohamad. 2020. “Teaching
Medicine Online During the Covid-19 Pandemic: A Malaysian Perspective.” Bangladesh Journal of Medical Science
19 (Special issue): 77–81. doi:10.3329/bjms.v19i0.48170.

Rasmitadila, Rusi Rusmiati Aliyyah, Reza Rachmadtullah, Achmad Samsudin, Ernawulan Syaodih, Muhammad Nurtanto,
and Anna Riana Suryanti Tambunan. 2020. “The Perceptions of Primary School Teachers of Online Learning During
the Covid-19 Pandemic Period: A Case Study in Indonesia.” Journal of Ethnic and Cultural Studies 7 (2): 90–109. doi:10.
29333/ejecs/388.

Saldaña, Johnny. 2011. Fundamentals of Qualitative Research. New York: Oxford University Press.
Sangeeta, and Urvashi Tandon. 2020. “Factors Influencing Adoption of Online Teaching by School Teachers: A Study

During COVID-19 Pandemic.” Journal of Public Affairs 21 (4): 1–11. doi:10.1002/pa.2503.
Sepulveda-Escobar, Paulina, and Astrid Morrison. 2020. “Online Teaching Placement During the COVID-19 Pandemic in

Chile: Challenges and Opportunities.” European Journal of Teacher Education 43 (4): 587–607. doi:10.1080/02619768.
2020.1820981.

van der Spoel, Irene, Omid Noroozi, Ellen Schuurink, and Stan van Ginkel. 2020. “Teachers’Online Teaching Expectations
and Experiences During the Covid19-Pandemic in the Netherlands.” European Journal of Teacher Education 43 (4):
623–638. doi:10.1080/02619768.2020.1821185.

Susanto, Gatut, Suparmi Suparmi, and Endah Yulia Rahayu. 2020. “The Emotional Geography of International Students
in Online Bahasa Indonesia Learning During the COVID-19 Pandemic Geografi Emosi Mahasiswa Internasional Dalam
Belajar Bahasa Indonesia Secara Daring Pada Masa COVID-19.” Journal of International Students 10 (S3): 161–179.

Yulia, Henny. 2020. “Online Learning to Prevent the Spread of Pandemic Corona Virus in Indonesia.” ETERNAL (English
Teaching Journal) 11 (1): 48–56. doi:10.26877/eternal.v11i1.6068.

EDUCATION 3–13 13

https://doi.org/10.1016/S0742-051X(00)00028-7
https://doi.org/10.1111/0161-4681.00142
https://doi.org/10.1111/0161-4681.00142
https://doi.org/10.1016/S0883-0355(02)00006-X
https://doi.org/10.1007/1-4020-2495-9_8
https://doi.org/10.1016/0742-051X(91)90044-P
https://doi.org/10.1002/berj.3280
https://doi.org/10.1002/berj.3280
https://doi.org/10.1080/13664530.2016.1161660
https://doi.org/10.1080/13664530.2016.1161660
https://doi.org/10.1080/14733285.2018.1471447
https://doi.org/10.3329/bjms.v19i0.48170
https://doi.org/10.29333/ejecs/388
https://doi.org/10.29333/ejecs/388
https://doi.org/10.1002/pa.2503
https://doi.org/10.1080/02619768.2020.1820981
https://doi.org/10.1080/02619768.2020.1820981
https://doi.org/10.1080/02619768.2020.1821185
https://doi.org/10.26877/eternal.v11i1.6068

	Abstract
	Introduction
	Methods
	Finding and discussions
	Uncooperative parents
	Excessive working hours: ‘I sacrifice my children for my students’
	Limited resources: ‘His parents do not even have a smartphone’
	Teachers–students alienation: ‘My students are alien and so am I’
	Learning loss: ‘I feel like I didn’t teach’
	School-rules demands: ‘I feel powerless’
	Colleagues disagreement: ‘My colleague against me’
	Cooperative parents: ‘I feel happy when they praise me’
	Cooperative and supportive school principals: ‘School principal helps us a lot’

	Conclusions
	Disclosure statement
	ORCID
	References


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /PageByPage
  /Binding /Left
  /CalGrayProfile ()
  /CalRGBProfile (Adobe RGB \0501998\051)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /sRGB
  /DoThumbnails true
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 524288
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments false
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo false
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings false
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Remove
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages false
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /ColorImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages false
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /GrayImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 300
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /ENU ()
  >>
>> setdistillerparams
<<
  /HWResolution [600 600]
  /PageSize [595.245 841.846]
>> setpagedevice


